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FOREWORD 

We have not only the Ministry of Education and Culture to thank – but 
also the coronavirus pandemic for allowing us to develop a new concept 
of distance meetings involving schoolchildren. Museums and schools had 
to quickly learn digital skills along with the rest of Finnish society. 

The Ateneum has a very long tradition of cooperation with schools, 
and schoolchildren are a central target group in the overall operations 
of the Finnish National Gallery. The programme offered to schools 
focuses on in-person encounters in our museums, which many groups of 
schoolchildren visit through guided tours and art workshops.

The My Ateneum project, on the other hand, was implemented 
entirely online, but its goal was likewise genuine personal contacts around 
and with art and, above all, fostering children’s sense of participation. Our 
hope was that the Ateneum and its artworks would really become familiar 
to children and even feel like ‘their own thing’.

Regional accessibility was realised in an impressive way, the Ateneum 
reached schools as far as northern Finland: almost 400 classes, or about 
10,000 children and their teachers from different parts of Finland, as 
well as some Finnish schools abroad joined in. The key strength of the 
concept is its structure. Feedback from teachers and guides confirmed 
that meeting more than just once was a good thing: the students dared to 
have a lively, independent discussion and express their opinions. The level 
of participation and quality of interaction were also studied in the OMA 
Ateneum research project carried out by the University of Helsinki’s 
Department of Education.

Project coordinator Inka Yli-Tepsa and our skilled guides and audience 
development team survived many challenges with flying colours. The 
technical connections didn’t always work perfectly, and sometimes there 
were two classes of students instead of one. Everything was managed 
with humour, creativity, warm cooperation and flexibility. One key lesson 
of the whole project was that the most important elements are a curious, 
open, warm, appreciative attitude, big ears and situational awareness. 
Good cooperation with teachers made the successes possible.

Many thanks to our financial supporter, the Ministry of Education 
and Culture, for its trust and support during the project. Our museum 
learned valuable lessons through the project, which we aim to develop and 
share. Our hope is that many museums and other cultural institutions 
will be inspired to produce their own widely accessible content for our 
wonderful schoolchildren.

MARJA SAKARI
Director, Ateneum Art Museum

”What I remembered most of all was that creativity is important.
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AKSELI GALLEN-KALLELA (1865–1931) Lake View, 1901
oil on canvas, 84 x 57 cm • Ateneum © Finnish National Gallery. Photo: Hannu Pakarinen
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TO THE READER

• Use the methods presented in the handbook.
• Adapt the My Ateneum model to your own activities.
• Learn about our successes and challenges.

• Take advantage of tips and ready-made lesson plans.
• Explore the authors’ and participants’ diverse 

perspectives.
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The My Ateneum concept was developed during the coronavirus 
era, when it was unclear how long the cooperation between cultural 
institutions and schools would continue through online connections. 
The Ateneum Art Museum had quickly jumped into the world of 
online connections in order to remain connected to schools despite 
the restrictions. The online art workshops and guidance offered by the 
museum received good feedback from schools. Separate funding granted 
by the Ministry of Education and Culture in the spring 2021 provided 
the opportunity to further develop and expand the activity so that more 
schoolchildren from all over Finland could get to know the collection of 
the Ateneum Art Museum. In addition to quantitative goals, goals were 
set for the project related to participation, accessibility and learning.

In the early planning phase of the project, the fifth and sixth grades 
of primary school were selected as the target group. This was primarily 
influenced by the fact that primary school teachers have opportunities 
for multi-phase work across subject boundaries. On the other hand, the 
knowledge and conversational skills of the fifth and sixth grade students, 
on the threshold of adolescence, were seen as providing a good chance to 
carry out meaningful activities.

The project name, “My Ateneum” contains the idea that the 
Ateneum, as part of the Finnish National Gallery, belongs to all of us in 
Finland – the art in its collections belongs to everyone. The effort was to 
bring the Ateneum Art Museum close to the child, to make it their own. 
The online guides also discussed what kind of museum everyone could 
experience as their own. The feedback survey also returned to the same 
theme: What kind of art museum would you particularly enjoy? What 
would you like to do at a museum?

When the project started, the Ateneum was preparing to close its 
doors for renovation and to dismantle the exhibition Stories of Finnish Art, 

”Look at art, take pictures, if you get tired, go somewhere with dim 
lighting, close your eyes and listen to Ateneum’s history and eat a 
bun, cookies and something savoury and drink water, milk, cocoa 
and juice.

THE MY ATENEUM PROJECT 
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which had been on display for a long time. At the same time, planning 
for a new collection exhibition was underway, during which museum 
staff examined the collection with new eyes, considering what would be 
highlighted from its collection of approximately 30,000 works. Central 
themes in the planning were, for example, time of nature and identity, and 
these themes also guided the development of the My Ateneum project 
content.

In addition to themes based on the artworks, the planning was also 
guided from the start by the principles of the National Core Curriculum 
for Basic Education, such as the goals of multi- and broad-based learning, 
the importance of multi-literacy and learning methods that emphasise 
student agency. The goal was to create an entity where we learn together 
by studying art, in a supportive and non-restrictive atmosphere with no 
obstacles to anyone’s participation.At the beginning of the project, the 

entire Ateneum staff was invited to a 
brainstorming session.

”Somewhere there would be, for example, a social media corner and other little things to do 
and puzzles, such as looking for certain pictures in the museum.

THE MY ATENEUM PROJECT
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A multi-professional project steering group was assembled to realise 
these goals, and a producer and a group of guides with backgrounds in art 
history and art education were recruited. At an early stage, the University 
of Helsinki launched a parallel project, OMA Ateneum, to study the 
implementation of participation and multidisciplinary activities through 
My Ateneum.

Project goals 

The background of the My Ateneum project is the museum’s effort to 
strengthen children’s sense of belonging in art and culture by offering 
schools activities that enable them to experience, interpret and create on 
their own. There has also been a focus on inclusivity, so that, for instance, 
pupils can participate regardless of their linguistic or cultural background 
or possible challenges with learning or concentration. We wanted to invite 
schoolchildren to participate through communication that speaks to them.

With distance schooling and isolation still in our minds, we wanted 
to offer children meaningful, inspiring encounters that strengthen their 
group spirit. One of the goals of the programme has been to guide 
children to identify and bring out strengths, their own and those of their 
group.

The Ateneum’s initial goals for the project were developing expertise 
in implementing distance guidance and building closer connections with 
the school world in the planning, implementation and evaluation phases 
of the activity. We decided in the early stages of the project that iconic 
works of Finnish art would be treated while taking into account different 
class subjects in order to enable multidisciplinary learning. When planning 
the operation, we also considered transversal competence, such as multi-
literacy and growing as a human being. We also wanted to strengthen class 
teachers’ art-based know-how.

Through an extensive national project, we aimed to boost the 
accessibility of our cultural heritage as well as recognition of the national 
art collection and the Ateneum Art Museum. At the same time, we set 
out to create an operational model that could be used in future not only as 
part of Ateneum’s school programme, but also replicated for use by other 
museums. 

”I’d like to be in rooms that are like being inside a painting. Like that a familiar painting has 
been set up in the room.



Project achievements

In this project, which started in October 2021, we created an operational 
model for online. During the project, around 10,000 fifth and sixth 
grade students and their teachers participated in the activity. There were 
a total of 800 meetings between Ateneum’s guides and school classes. 
In addition to the meetings led by museum guides, the model included 
three ready-made lesson plans led by each teacher, which deepened and 
diversified the learning process.

My Ateneum has also been a development project for museum 
guiding, employing 13 part-time guides in addition to the project 
producer. The professional growth of each guide was supported during 
the process. The common experience gained during the project and the 
increase in expertise in using participatory methods, for example, has 
been reflected in the museum’s other guiding activities as well.

Through My Ateneum, a huge number of drawings were created in 
which schoolchildren described their own immediate environment. Each 
My Ateneum class had a chance to pick one drawing through a raffle to 
be included a collection of works. The drawings are combined in a joint 
work entitled My place on the Art Centre for Children and Young People 
Foundation website 1. 

”I’d like to be in a museum with a lot of information and paintings about animals or dinosaurs.

1  https://www.artcentre.fi/arkisto/lasten-ja-nuorten-taiteen-arkisto/munpaikka/

”I liked the fact that this didn’t treat us childishly, as if we were first or second graders,                 
but instead it was kind of semi-serious.

10

https://www.artcentre.fi/arkisto/lasten-ja-nuorten-taiteen-arkisto/munpaikka/


MY ATENEUM CONCEPT

My Ateneum programme is a five-stage learning path. Its multi-phase nature enables pupils to 
have a deep experience with art. Students can participate in the stages of the programme in many 
ways: sometimes by talking with and listening to the guide, sometimes in small groups or by working 
independently. The concept is made up of online material, ready-made lesson plans and distance 
guidance. 

Tuning in with class teacher at school: 
Activating, getting to know the Ateneum and its guides. 
Paying attention to superpowers. 
DURATION 45 MINUTES.

Encounter I: Meeting the class’s own guide. 
Learning to discuss art. Practicing drawing. 
Online meeting with the Ateneum guide. 
DURATION 90 MINUTES.

Drawing challenge with class teacher at school: 
Learning about the history of drawing. Going outside to draw. 
DURATION 90 MINUTES.

Encounter II: Meeting the familiar guide again. 
Results of the drawing challenge. Discussing works of art. 
Online meeting with the Ateneum guide. 
DURATION 45 MINUTES.

What have we learned? With class teacher at school. 
Reflecting on what we have learned and feedback for the Ateneum. 
DURATION 20 MINUTES.

11

TUNING IN

ENCOUNTER I

DRAWING 
CHALLENGE

ENCOUNTER II WHAT HAVE 
WE LEARNED?



12

My Ateneum online material 

Since the My Ateneum programme consists of several successive phases, 
we wanted to make it as easy as possible for teachers to take part. We 
gathered all the necessary information, instructions and materials on one 
website. The website is divided into the teacher’s material and an activity 
page for students. Based on the feedback, the teachers found the lesson 
plans to be clear and logical. The students also appreciated the online 
material, which addressed them directly. The website has been built up 
into a functional learning environment that unites online encounters and 
teacher led sections into a complete entity.

The online material is designed to inspire and support learning and 
a sense of belonging throughout the activity. Videos by a YouTube star 
who is familiar to the youngsters carry the action from one stage to the 
next in an inspiring, relatable way. The website features many images of 
artworks and the guides also present themselves on the pages with their 
own pictures, describing their favourite works and their own superpowers.

”The whole My Ateneum experience was multi-faceted, functional and educational. The 
students participated with enthusiasm and immediately gained rapport with the guides. 
The students made drawings related to the project with focus and attention to detail.

AN INSPIRING ONLINE LEARNING ENVIRONMENT
 
• Speak directly to children and youth.
• Respect the target audience’s own media culture: memes, YouTube 

stars, videos, a rapid pace...
• Bring people to the forefront through pictures, videos and their own 

voices.
• Include gamification.
• Focus on images, less text.
• Take the target audience seriously.
• Not everything needs to be easy. Challenges are also inspiring!

”The clear lesson instructions provide good guidance about having the necessary equipment 
on hand before the lesson. Working in small groups was efficient even though the pupils were 
working online using Chromebooks. The guide paid great attention to the students in the 
discussions, which were driven by the pupils themselves.

MY ATENEUM CONCEPT
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An example of teacher’s material from the website 
 

”It was nice to see how the professionals have planned and implemented this 
programme. The lesson plans were particularly well carried out.

MY ATENEUM CONCEPT
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Mun Ateneum -tuntiohjelmat 
1. Virittäytyminen tehdään itsenäisesti luokassa 
2. Kohtaaminen 1 tehdään yhdessä Ateneumin oppaan kanssa 
3. Piirustushaaste tehdään itsenäisesti koulussa 
4. Kohtaaminen 2 tehdään yhdessä Ateneumin oppaan kanssa 
5. Mitä opittiin? -vaihe tehdään itsenäisesti koulussa

Virittäytyminen -tuntiohjelma 

Kohtaaminen 1 -tuntiohjelma

Piirustushaaste -tuntiohjelma

Kohtaaminen 2 -tuntiohjelma

Mitä opittiin? -tuntiohjelma

OPETTAJAN OHJEET

Virittäytyminen -tuntiohjelma 

Kesto: 45 min 

• Luokka tekee itsenäisesti virittäytymisen vaiheen ennen ensimmäistä kohtaamista 
oppaan kanssa. Virittäytymiseen kuuluu videon katsominen, oppaisiin tutustuminen ja 
supervoimahaasteen tekeminen. Kaikki materiaalit löytyvät verkkosivujen tehtäväsivulta.

• Oppilaille varataan yksi A4-kokoinen paperi /oppilas ja kynät (esim. tussit, lyijykynät, 
puuvärit tai liidut). Tämän lisäksi oppilaat tekevät supervoimahaasteen omilta laitteilta 
(yksi laite: pädi, tietokone / ryhmä).

• Oppilaat jaetaan 3-4-hengen ryhmiin. Ryhmät katsovat supervoimahaasteen ohjeet ja 
kysymykset keskustelua varten omilta laitteilta. Aluksi käydään keskustelu. Tämän jälkeen 
kirjoitetaan omat supervoimat paperille.  

• Oppilaiden supervoimat ripustetaan luokan seinälle kaikkien nähtäviksi. Luokka 
keskustelee supervoimista ja tunnistaa luokan yhteisen supervoiman. 

• Supervoimia käytetään Mun Ateneum -ohjelman seuraavissa vaiheissa.
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My Ateneum class plans 

TUNING IN 

The My Ateneum activities got off to a lively start in the classes even 
before the first online meeting with the guide. The Tuning in online 
material helped the pupils explore the works in the Finnish National 
Gallery’s collection as well as the Ateneum building and brought the 
students into the centre of the activities with the help of the superpower 
challenge. The classes were encouraged to focus on each student’s own 
superpower, i.e. strength, and the common superpower of the whole 
class. At this stage, they initially touched on drawing, which would be the 
focus of the future stages of the programme.

”I remember best our own superpowers and drawing them. It was nice to find out our own 
superpowers.

The popular YouTube star ZoneVD (Joona Leppälä) accompanied the students through the various stages of the programme.
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Superpower! 

WHAT YOU NEED: 
 paper, colour pens, glitter, stickers, tape according to taste

TALK IN SMALL GROUPS
• What are superpowers or strengths?
• If you could choose a secret superpower, what would it be?
• What nice superpower would you give each other?
• Why might it be good to have a variety of superpowers in a class?

THINK BY YOURSELF
• Choose your own superpower. What are you good or skilled at, what’s your 

superpower? If it’s hard to come up with a superpower, ask your group for 
help. You can choose as your superpower something that you have received 
compliments on, but it could also be something that others don’t always 
notice. 

• Write a word describing your superpower on an A4-sized piece of paper in 
large, clear letters. Illustrate and decorate the letters. You can use a pencil, 
felt-tip pen or coloured chalk, for instance. 

THE WHOLE CLASS
• Hang up the finished superpower papers for the class to admire. Choose the 

common strength of the whole class. What are you good at as a team? Make 
this superpower visible too. If you want, you can make a poster showing your 
shared superpower.

”I remember best finding out about superpowers because you can take advantage 
of that anywhere.

MY ATENEUM CONCEPT
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Helene Schjerfbeck matkusti jo nuorena yksin ulkomaille 
opiskelemaan maalausta. Tuohon aikaan, melkein 150 vuotta 
sitten, naisten ei ollut kovin helppoa saada taidekoulutusta ja 
arvostusta ammattitaiteilijana. Helene ei kuitenkaan antanut 
periksi ja hän on vieläkin yksi suosituimmista suomalaisista 
taiteilijoista. Helenen maalauksia katsoessa voisi arvella, että 
hänellä oli herkkyyttä nähdä ja kuvata ihmisiä.

Mitä supervoimia arvelet Helene Schjerfbeckillä olleen?
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DRAWING CHALLENGE 

My Ateneum activities were intended to strongly involve the students’ 
own artistic work. In line with previous experience, online guiding of an art 
workshop functions well, but during the actual work, the role of the guide 
is quite small. The guide’s presence is most important when creating a 
context and goal to start the work, introducing the technique and materials 
to be used, and when the participants’ works are discussed as a group.

For My Ateneum, we decided to divide the pictorial work into stages 
to be done with a guide as well as work guided by the pupils’ own teacher. 
This also enabled the classes to move away from the online meeting and get 
outdoors. The drawing challenge was presented again on the website with 
guidelines.

ZoneVD got the action into motion with his enthusiastic style and 
provided an example of a courageous approach to working. In addition to 
the video, students prepared for the task by studying different kinds of 
drawings from the Finnish National Gallery. During the drawing challenge, 
they returned to the superpowers, which could be used in creating drawings 
and interacting with the collection. The drawings were examined as the 
class’s own collection of drawings, and one drawing from each class was also 
sent to become part of My place online work hosted by the Art Centre for 
Children and Young People Foundation2.  

2   https://www.artcentre.fi/arkisto/lasten- ja-nuorten-taiteen-arkisto/munpaikka

Ulos piirtämään

Piirtämisen 
historiaa

Ateneumista on lähetetty teille papereita ja 6B-lyijykyniä. Niiden lisäksi tarvitsette esimerkiksi kopiopaperia luonnosteluun 
sekä puuvärejä ja piirustusalustoja. Ulos lähdetään hahmottelemaan ja luonnostelemaan. Piirustukset voi viimeistellä luokassa. 

Lähdetään ulos keräämään asioita piirtämällä 

• Aloita haaste lämmittelyharjoituksilla, joita teit oppaan ohjauksella ensimmäisessä kohtaamisessa. 
• Ennen kuin alat piirtämään näkemääsi, käytä muutama minuutti katsomiseen ja lähiympäristön havainnoimiseen. 
• Muista, että jokainen piirtää omalla tavallaan. Yhtä oikeaa tapaa ei ole. Tässä tehtävässä tärkeintä onkin kokeileminen ja 

tutkiminen. 
• Mieti omia supervoimiasi. Etsi niiden avulla lähiympäristöstä asioita, joita piirtää. (Esim. jos supervoimana on 

kuunteleminen, voit piirtää sen, mitä kuulet. Jos supervoimana on vahvuus, voit hyödyntää sitä piirustusjäljessä tai asiassa, 
jota piirrät.)  

• Tässä vaiheessa voit käyttää kokeiluihin ja lämmittelyyn kopiopaperia tai vastaavaa.  
• Valitse lopulta piirustuksen aiheeksi yksi asia. Se voi olla joko maisema tai pieni yksityiskohta. 
• Viimeistele piirustuksesi tarvittaessa luokassa.  
• Valitse lopuksi yksi puuväri, jolla korostat piirustuksesi yksityiskohtia.  
• Ripusta valmis piirustus luokan seinälle, muiden piirustusten joukkoon. Seuraavassa kohtaamisessa on teoskatselmus ja 

piirustuksista jutellaan yhdessä oppaan kanssa.  
• Mun Ateneum -piirustuksista koostetaan valtakunnallinen yhteisteos: Lasten ja nuorten taidekeskuksen säätiö . Katso 

opettajan ohjeet Piirustushaasteen kohdalta.

Piirtämisen historia on yhtä pitkä kuin ihmisen historia. Kalliopiirrokset ja -maalaukset ovat vanhimpia säilyneitä ihmisen 
tekemiä merkkejä ja kuvia. Niistä vanhimmat ovat peräisin jo esihistorialliselta ajalta. Myös Suomesta löytyy kalliopiirroksia.  

Piirtäminen on pitkälti viivan taidetta. Sitä voi hyvin kutsua taiteen perustaksi ja monessa taidekoulussa opetus on 
perinteisesti alkanut piirtämisestä. Taiteilijat aloittavat usein teoksen tekemisen piirtämällä suunnitelmia ja luonnoksia. 
Esikerkiksi kuvanveistäjä voi tutkia aihettaan piirtämällä.  Piirtäminen olikin pitkään juuri suunnittelutyötä ja siitä tuli oma 
taiteenlajinsa vasta 1800-luvulla.  

Tiesitkö, että suomen kielen piirustus-sana juontuu sanasta piiru, joka tarkoittaa piirtoa, viivaa, naarmua, uurrosta, uraa, 
raitaa, juovaa tai jakausta. 

Esi-isämme piirsivät kaivertamalla ja raaputtamalla kalliota. Millaisia piirtimiä sinä olet käyttänyt? Oletko piirtänyt puhelimen 
tai muun laitteen avulla digitaalisesti?  
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Tips for drawing guidance

• Before drawing, study a few drawings from the Finnish National Gallery 
collection. Try the search term drawing: https://www.kansallisgalleria.fi/en

• Discuss the pictures: What’s going on in the pictures? What is similar and 
different about them? Pay attention to the line and surface. How has the artist 
used a drawing tool, such as a pencil or felt-tip pen? What can you say about the 
mood of the pictures? Is there a story in the pictures?

DRAWING WARM-UP
You’ll need paper, soft pencils (e.g., 6B) and coloured pencils.
• Drawing activity warm-up (10 min) 
• The teacher or group leader reads aloud the warm-up activity step-by-step, 

and the participants draw according to the instructions.
• Close your eyes and feel your own hand. Feel the contours of it and the skin 

surface.
• Grab a pen and experiment. Test different pencil strokes while drawing on 

the paper. Switch the pen from hand to hand. Draw lightly, holding the 
pencil from above. Hold the pen with its clip, i.e. sideways in your hand.

• Try different degrees of darkness; draw with light or heavy pressure.
• Move the pen over the paper and draw different traces: delicate, strong, 

fast, fluid lines. Or find inspiration in the animal world and draw the tracks of 
a snake, a bear, a flea, a frog and a swallow.

OUTSIDE TO DRAW!
• Before you start drawing what you see, take a few minutes to look and 

observe your surroundings.
• Remember that everyone draws in their own way. There is no single 

right way. The most important things in this task are experimenting and 
examining.

• At this stage, you can use copier paper or similar paper for experiments and 
warming up.

• Finally, choose one thing as the subject of the drawing. It can be either a 
landscape or a small detail.

• Finish your drawing in class if necessary.
• Finally, choose a colour to emphasise the details of your drawing.
• Put the drawings on the classroom wall for everyone to see. The important 

thing is that all drawings are appreciated.
• You can look at the whole class’s drawings together and think about what 

similarities and common things you can find in them.

19
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WHAT HAVE WE LEARNED? 

In the last stage of the programme, What have we learned?, YouTuber 
ZoneVD summarised the steps of the learning path so far and suggested 
what the students could do at the end of the programme. There is a quiz 
on the website that they can use to review the programme content.

The information quiz can be done alone on one’s own device, in small 
groups or with the whole class. We also asked everyone to reply to a short 
survey and give feedback on the whole process. The purpose of this last 
phase was to reflect on what each pupil and the whole group had learned 
in the various steps of the My Ateneum programme.

”I remember best when we drew an object/landscape that emphasised our own superpower. It was 
challenging, but I had a good feeling about it, in the end I managed it quite well.

”

The My Ateneum project was presented on a temporary wall outside the Ateneum while the museum was undergoing renovation.

MY ATENEUM CONCEPT
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Online encounters 

The My Ateneum programme includes two meetings where the Ateneum 
guide leads the activity via an online connection. The prerequisite for 
successful distance meetings is a working interaction between the guide 
and the class, so it’s good that they met more than once. By the second 
meeting, they are already familiar with each other.

Although in and of itself the basic setup of a class watching an 
onscreen guide is rather passive, this is overcome by varying activities 
that encourage the students to move around, draw and discuss. During 
the meeting, the class works together and also in small groups. At times 
each student has a chance to focus on their own thoughts and activities. 
In planning the online encounters, we paid special attention to the 
variability of the activities, bearing in mind that, for instance, during a 
traditional museum visit, moving around takes place naturally.

Before the first meeting, the class is introduced to the Ateneum and 
the guide during the ‘tuning in’ stage. The class has received a package 
containing drawing paper, high-quality pencils and art cards. The art 
cards are posted on the classroom wall, keeping the future meeting in the 
pupil’s minds, and the pencils are used during the first online meeting. 
Before the drawing warm-up exercises led by the guide, they discuss 
what ‘my museum’ would be like, look at the Ateneum’s history and the 
guide gets to hear about the superpowers of the students and the class. 
At this first meeting, there is also time to discuss the idea of ‘national 
landscapes’ and the kinds of landscapes that familiar to the children, and 
to go through the art trail, which is found in the online material, using the 
guides’ own mobile device.

During the second online meeting, the guide uses a conversational 
image analysis method while looking at works of art. The pupils and the 
guide also look together at the drawings made between the two online 
meetings. The drawings are treated as a whole and individually.

At this stage, each child is heard and seen as all the drawings are 
handled with appreciation. The guide points out that the drawings of the 
whole class together form an excellent combined entity, a collection of 
drawings that reflects the superpowers of the class and contains various 
details and common themes.

”

”I remember drawing. It probably stuck in my mind because when you create something new 
yourself, for example by drawing, you remember it.

Pupils show their drawings to the guide.
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SCRIPT FOR GUIDE SUPPORT 

Online encounters proceed according to a script prepared in 
collaboration with various experts. From the guides’ point of view, 
working on these scripts has been part of their process of preparing to 
meet the fifth and sixth graders in a way that is appropriate for the age 
group.

The script is a framework for guidance that contains class plans, 
essential information and procedures to be used. It also includes tips and 
options for different situations, to make it easier for the guide to tailor 
the process to the wishes, needs and situation of each class. We have 
continuously developed the script, based on experiences and feedback.

During the scripting phase, we had access to a huge amount of 
information about the Ateneum Art Museum, its history and collection. 
So that the guides did not have to carry a large amount of information in 
their heads, we selected useful material from the mass of information and 
arranged it in a logical progression.

The script has helped the guides decide on the proportion of 
information provided in relation to the students’ activities and the 
number of discussions held. Guides have been encouraged to deal with 
difficult issues as well, so in the scripting phase we have prepared them 
to talk about such issues with the students. More difficult concepts 
are discussed and the material has been converted into easy language 
through joint development meetings.

MY ATENEUM CONCEPT
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VIDEO TO SUPPORT GUIDANCE

Art education is one of the pillars of the Ateneum Art Museum’s public 
programmes. In the museum’s workshop space and in recent years also 
through online art workshops, museum visitors have received intensive, 
high-quality guidance in various techniques. We wanted to offer the same 
opportunity through the My Ateneum programme.

In the past, visual work has been directed specifically by art educators, 
but this time there were guides who may have been experts in dramatic 
methods or art history, for example, but who were unfamiliar with visual 
work or providing guidance for it. This challenge was solved by making 
a drawing video to support the guidance. The video turned out to be a 
workable, popular part of the programme.

The drawing video turned out to have many kinds of benefits. First, 
it made it easy to showcase the drawing technique for everyone to see. 
There was no need for an external camera to show the guide drawing, for 
example. The video helped to show how to do it without focusing on skill, 
but instead encouraged experimenting and exploring the possibilities of 
using a pencil. Since the video is on the website, the classes can return 
to it at any time. The video doesn’t have a soundtrack, so the guide can 
use it at their own pace while explaining the next steps. The video can be 
paused according to the needs of the student group, or parts of it could 
be re-watched several times.

Within a short period of time, the video introduced different pencil 
strokes, values, shading and the first steps of observational drawing. This 
moment represented genuine learning by doing as the students drew and 
experimented along with the video.

”When we practiced 
drawing in different ways, 
there were four different 
points that we drew. 
I remember this best 
because it was super fun 
to do and it was really 
interesting to know how 
artists actually make 
art, and how to hold the 
pencil in different ways 
when drawing.

ISSUES TO CONSIDER IN PLANNING ONLINE GUIDANCE 

• In which different ways will the participants be able to work?
• Will the group get to move around and use their bodies?
• Are we practicing a skill?
• How much of the speaking time does the guide use?
• How does everyone get to express their opinion?
• Remember use chat, small groups, thumbs-up votes and shared discussion. And respect those with 

quieter ways of participating!
• What are the roles of the adults who are taking part in the distance guidance?
• What kind of instructions related to technology, such as the meeting platform, sound reproduction 

or projection, do the participants need?



INTERACTION AND ONLINE COMMUNICATION 
IN GROUP GUIDANCE

The screen is filled with the smiling face of a seal, a stuffed animal toy. A 
student’s voice in the background introduced him as the class mascot whose 
name was “Kimi Räikkönen according to Kimi Räikkönen”. We talked for a 
while about the seal’s life and its role in the class. It seemed like everyone 
had something to say about Kimi. I thought afterwards about what a pleasant 
encounter it had been. 

Teaching an entire class remotely is not always easy. The connection may 
freeze up, the screen goes blank, or your own voice may echo in your ears. The 
level of equipment and their users’ skills vary a lot. Some schools are still in the 
initial efforts of the great digital leap forward, while some have already been 
at the finish line for a long time. When guiding remotely, you can’t bypass the 
technology as it forms an essential part of the experience. 

The spontaneous appearance of “Kimi Räikkönen” was a gesture through the 
pupils sought to tell me about something that was important to them. It was 
also form of a trade. A little earlier, my dog   Kärtty had appeared onscreen to 
greet the class. He was in my lap for a while, close to the laptop camera, looking 
at the kids on the screen, who were amused by the situation.

Kimi’s and Kärtty’s visits made the distance disappear and turned the 
situation into a real encounter. The kind where you meet face-to-face (or nose-
to-nose), and where you can really reach out to pet someone.

LAURA NISSINEN, Guide in the My Ateneum project
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Guide didn’t sleep much last night? - Check. - Fifth-grade teacher is home 
sick and replaced by a substitute who doesn’t say a word? - Check. - Instead of 
having one video call open, there are 30 with each student online via their own 
device? - Check. – Microphones are creating a stupefying mass of feedback? 
- Check. – Enough catastrophic elements in place for a My Ateneum online 
guidance? - Check.

“Please mute your microphones so that we don’t get feedback. Can you hear 
me? Besides your own devices, do you have speakers in the classroom that you 
can hear through?”

Our online encounter begins unsteadily. I hope that the cruel, bright ring light 
won’t reveal the sweat stains on my collared shirt, painted by angst. Suddenly, I 
imagine that a light bulb will light up above my head and that I will come up with 
a solution to the communication problem.

But they’ve figured out how the Teams chat function works before I do, 
those digital native fifth graders. In the conversation window of the collaboration 
platform, memories of museum visits open up in front of me. Here we dive into 
an early 20th-century lake landscape, walk down the street painted by Elga 
Sesemann with a palette knife, and talk about our own superpowers.

A sense of humour! Courage! Eagerness! Sportsmanship! Encouragement! 
Friendliness! Empathy! What needs to be said is summed up in snappy emojis - a 
mouth round as the letter O expressed amazement at classmates’ opinions on 
works of art, while funny interpretations spur laughing faces with tears in the 
corners of the eyes.

Thumbs up, smiles, applause, twinkling stars in the eyes! Ferdinand von 
Wright’s shaggy, feasting landrace pig gets a tongue-in-mouth emoji, yummy. 
But when I explain that this breed of pig has gone extinct, someone sends a 
weeping face.

Young people are the future, I say to myself, and feel my less-than-3 beating. 

ANTTI SOLIN, Guide in the My Ateneum project
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FLEXIBILITY AND SITUATIONAL AWARENESS

As distance learning became established as a form of instruction during the pandemic, 
many art teachers wondered how to talk about and experience art.

I work as a remote guide at the Finnish National Gallery, and concerns that the 
guidance wouldn’t work without being physically present quickly subsided. Nowadays, 
teaching remotely feels as natural as strolling around a classroom. The technology has 
developed rapidly, and teachers have adopted it in an admirable way. Sometimes I feel 
like I’m moving among the students myself as the teacher carries a tablet around the 
classroom. It seems that young people in particular make contact more naturally through 
virtual means. I’m constantly moved by children’s and young people’s adaptability in 
throwing themselves into new situations. Their technological curiosity is also a great help. 
Problematic situations rarely occur anymore in remote work, but if they do, students 
offer invaluable support, helping their teachers and advising each other.

Before the My Ateneum project, I spent a couple of school terms guiding second 
graders at the Museum of Contemporary Art Kiasma. During the first year, we 
switched to virtual guiding on the fly. This provided me with valuable insight into the 
leap that was taking place in technology. In both projects’ workshops, it was important 
that, as well as looking at pictures, there was genuine interaction between the guide and 
students. During both workshops, pupils produced works that they reviewed together. 
Besides technology, all this required flexibility and situational awareness from everyone 
involved. The virtual distance quickly disappeared when I was able to transfer the 
students’ works onto a big screen and examine them closely but with sensitivity. My 
own attitude has developed as well. I no longer stress out so much about momentary 
connection problems. We find a solution for every situation.

Virtuality may also have lowered the threshold for learning and experimenting 
among students. For example, the small task included in the current workshop, where 
the students present sculptures, is easier for students to perform for a guide who is 
present online than for an observer standing in the classroom. Thus, online guidance 
has enormous potential on the psychological level as well. A young person who is used 
to working in front of a screen in their free time may feel more natural speaking to a 
camera.

Online connections also mean better accessibility. It has been amazing for me to 
teach in so many places during the same day. In the end, the pandemic has also created 
good things: remote connections that have opened doors and windows everywhere. For 
me, it finally became possible to study alongside my work, as I can watch lectures at any 
time of day. Art is like a blade of grass that can grow into a meadow almost anywhere; 
through the asphalt, in a digital environment, regardless of the sound quality.

AURA NURMI, Guide in the My Ateneum project
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Multidisciplinary learning through the project 

In this programme, we have taken into account the multidisciplinary 
learning goals of Finland’s National Core Curriculum for Basic Education 
(2014)3. That entails a holistic and phenomenon-oriented way of 
thinking, in which the aim is to understand different phenomena or 
themes with cross-curricular methods and in dialogue with other people. 
Multidisciplinary learning helps to understand the connections and 
entities between various phenomena.

Within the My Ateneum programme, one can identify content related 
to many classroom subjects, such as language, fine arts, crafts, history, 
religion and ethics, environmental studies and so on. Matters are dealt 
with as a whole, and students can use their previous knowledge and skills 
in a variety of ways. The programme offers the teacher an opportunity to 
build a multidisciplinary learning unit.

Transversal competence in the project 

When we thought about what we wanted to offer the children with 
through this project, we soon noticed the connection with the transversal 
competence of the National Core Curriculum for Basic Education. 
Growing as a human being and a citizen lies at the core of transversal 
competences. It means adopting the kinds of skills through which we get 
along with others, have an impact on issues and advance our own well-
being. These are also common themes that run through the My Ateneum 
programme. 

The focus of the methods used in the programme, i.e. conversational 
image analysis and observational drawing, is to support children’s 
thinking and learning skills, and to enable them to participate and have 
an influence. Familiarising themselves with the Ateneum’s history – and 
the concepts of museums and collections in general – increases students’ 
cultural competence. Pupils practice interaction and expression in many 
stages of the programme. They also get to practice multiliteracy when 
studying art images, reading various kinds of texts and watching moving 
images, for example.

CONNECTION TO 
SCHOOL TEACHING 

3   https://www.oph.fi/sites/default/files/documents/perusopetuksen_opetussuunnitelman_
perusteet_2014.pdf
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The online package offers children the opportunity to develop their 
information and communication technology skills. In various stages of the 
programme, students can participate from their own devices, and some 
of the tasks are game-based. Recognising superpowers is strongly related 
to self-care and everyday skills.

”For example, we learned multiliteracy, image interpretation, teamwork skills, emotional and 
interaction skills, identifying strengths and much more. All in all, a good multidisciplinary entity 
that included broad-based skills. Thank you.

”The whole entity served the processing of visual arts content in the sixth grade particularly well 
(e.g. colour value). Multiliteracy also played an important role (examining works of art).

”It was fun to add your own strength to that drawing. Mine was imagination so I added a kind 
of orc to it.

The image of broad-based competence became the backbone of the entire My Ateneum programme. 
Image: Finnish National Agency for Education.

CONNECTION TO SCHOOL TEACHING
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Multiliteracy 

Multiliteracy skill refers to processing information using various tools 
in different forms, environments and situations. Multiliteracy develops 
critical thinking and learning skills as well as consideration of ethical issues 
in a culturally diverse world.4

The project has provided students with material that can be read in 
different ways, such as moving images, art images, instructional texts, 
descriptive texts, photographs and interactive game activities. The 
participants have processed these diverse texts, sometimes from a large 
screen in the classroom and at other times on their own devices, in small 
groups, in pairs or by themselves.

The guides and the tasks in the online material have encouraged the 
students to talk a lot. In distance guiding, they may also discuss art images 
in writing as well, and they have been encouraged to use the online 
chat function when discussing together. The programme enables small-
scale learning processes. For instance, pupils have crystallised their own 
superpower as one word. Observational drawing has also been a process 
for practicing and planning as well as for completion.

Positive pedagogy 

An important theme in the My Ateneum programme is the students’ 
own strengths and the common strengths of the class. The identification 
of strengths runs through the entire programme as an intervention. In 
this case, an intervention refers to a measure that aims to influence the 
behaviour of an individual or a group. The superpower challenge is to 
support the children’s self-esteem and knowledge and to strengthen the 
appreciative and positive interaction within the group.

The strengths that the students have identified in themselves and in 
others are displayed on the classroom wall so that they can be revisited 
later. Often the strengths of the whole class have been humour, 
teamwork, athleticism and creativity. In the ‘tuning in’ phase, the project 
guides and a well-known YouTuber have shown a model of how to verbalise 
one’s strengths. Superpowers have also been used to present examples 
from artists’ self-portraits.

The guides have reminded the youngsters about superpowers while 
looking at art images and during the drawing challenge, encouraging 
children to use them to help. Teachers’ strengths have also been identified 
through the superpower challenge. All in all, the superpower challenge has 
increased the positive, joyful atmosphere during the online meetings and 
hopefully afterwards as well.
4   Finland’s National Core Curriculum for Basic Education (2014). 



ON POSITIVE PEDAGOGY 

The well-being of children and young people has been much discussed in this 
post-pandemic era – and these words of concern cannot help but be heard by 
youngsters themselves. There are also sharp voices that are heard in society 
as minors build their own paths towards adulthood. The events of the past few 
years have made increasing numbers of people feel exclusion, loneliness and 
hopelessness about the future. Queues for mental health services are long and 
the shortage of resources can also be seen at schools. 

It is possible to help children and young people to regain a sense of security 
through communities that are important to them. In uncertain times, the 
chance to experience a sense of belonging and togetherness with peers is an 
empowering experience. The My Ateneum project aims to boost each student’s 
opportunities to experience their own uniqueness as a resource, to broaden 
their thinking skills and to experience the joy of brainstorming, discovery and 
creativity together. Studies indicate that learning based on positive pedagogy 
and noticing the good increases the well-being and resilience of children and 
young people, i.e. their ability to tolerate adversity in life. When a child or young 
person experiences a sense of belonging, their belief in their own influence and 
future strengthens. 

Positive pedagogy is a way of thinking based on the theory of positive 
psychology, which aims at a new way of encountering children and youth. 
Pointing out mistakes and shortcomings has been shown to undermine self-
confidence, discourage optimism and increase comparison with peers. Finnish 
schools, too, have long traditions in this form of education, but times change 
and the importance of education in terms of one’s entire lifespan is better 
understood today. Through positive pedagogy, pupils get to know themselves 
and others through their own strengths and areas of improvement. 
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Speaking the language of strengths in class boosts their ability to accept not 
only themselves but also diversity and everyone’s right to be themselves. In 
learning, children and young people are offered opportunities to succeed in their 
areas of strength, while feedback is an important part of positive pedagogy. It 
is provided by teachers and trainers as well as classmates and those with shared 
hobbies. Feedback provided externally – whether negative or positive – turns 
into internal speech, which people act on even as adults. If the environment has 
confidence in the youngster’s abilities to act, solve problems and make choices, 
this idea begins to grow within them as well. The quality of inner speech is 
important, because criticising and encouraging are forces that work in opposite 
directions. 

Adults are other important pillar of support in the lives of kids and young 
people. Significant adults may be found at home, daycare, school or through 
hobbies. Although working peer relationships are priceless for children and 
young people, they also need adults. Safe adults set boundaries and have the 
sensitivity to know when they are needed.

Adults’ ability to talk about feelings, to listen and to avoid acting as if 
they know what is best for others can help children and youth to develop 
their own emotional skills and expand their knowledge of what it is to be 
human. Identifying and talking about the feelings that arise within oneself 
and expressing them through art play an important role in the My Ateneum 
project’s student work. Hard times require soft, humane and caring methods.
 
MARJUKKA PUUSTINEN, 
Special education teacher, child and youth psychotherapist, 
member of the My Ateneum steering group   
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Sense of belonging in the My Ateneum project 

The My Ateneum activities strengthen children’s participation in art. The 
procedures used, such as easy language, conversational image analysis 
and observational drawing and positive pedagogy support this goal. The 
design of the project’s programme has been guided by inclusive and 
culturally sensitive thinking. The project supports opportunities for all 
kinds of students to participate. The programme takes into account 
diversity, different kinds of learners and students with different linguistic 
and cultural backgrounds. It centres on the students’ active agency while 
the student-oriented activities take into account the children’s own world 
of experience and their operating environment.

In the programme, each group met with the same guide twice in order 
to ensure continuity in the encounters and they would take place in a 
safe atmosphere. We selected methods for the programme that have 
functionality and a sense of belonging at their core. The most important 
of these are Visual Thinking Strategies, easy language, positive pedagogy 
and observational drawing. A sense of belonging is often based on 
discussion and the programme supports various kinds of customs related 
to discussion. For example, when working in pairs, one doesn’t always 
have to share an opinion with the whole class. Sometimes the students 
discussed together, sometimes in small groups, and sometimes they were 
encouraged to use the chat function.

Working alone and in a group also brought rhythm and variety to 
the work. Besides discussion, learning and a sense of belonging were 
supported with functional, playful ways of taking part. In many stages of 
the programme, the youngsters had an opportunity to choose which art 
image to look at, for example. The drawing challenge offered students 
means and materials, but also plenty of freedom of choice.

INTERACTION AND SENSE OF 
BELONGING IN THE PROJECT

”I think that the students’ sense of belonging as creators and interpreters of art was 
realised in cooperation with the Ateneum.
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Opportunities and challenges in online interaction 

Distance guided tours and art workshops have offered the Ateneum Art 
Museum the opportunity to meet people from different parts of Finland. 
For many schools, online participation is useful even after the pandemic, 
because there may not be an art museum or gallery nearby.

Online meetings can involve technical challenges, for example 
in relation to sound quality. In general, online meetings can also be 
experienced as boring, and that is why it is best to ensure participation 
through activities and play that are appropriate for children.

In the My Ateneum programme, interaction is not just between the 
guide and each group of students. The programme is also designed to 
support interaction between students. 

The My Ateneum project guides have dived into a new way of guiding 
that offers completely new opportunities and challenges. The guides 
have had working time to practice distance guidance in pairs. Through 
these experiments, we immediately gained feedback and suggestions 
for development from students and teachers, as well as experience with 
classes with different kinds of equipment and ways of operating.

UNIVERSITY OF HELSINKI STUDY 

The University of Helsinki has launched a research project called OMA Ateneum – Participation and 
multidisciplinary learning cooperation between art museum and schools (2021–2024). The research 
material consists of the My Ateneum project’s operations as well as feedback from teachers and 
students. University researchers have been monitoring the project since the planning phase. 
(See Appendix)

”The whole My Ateneum experience was multi-faceted, functional and educational. The 
students participated with enthusiasm and immediately gained rapport with the guides. 
The students made drawings related to the project with focus and attention to detail.

”Drawing details because then you got to look by yourself to find something that you wanted 
to draw.

INTERACTION AND SENSE OF BELONGING IN THE PROJECT
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Accessible interaction

The guide’s task is to show the participants a model of appreciative, 
accepting interaction. The guide uses clear language and active listening 
to ensure that everyone is able to follow the teaching. By speaking 
sensitively, the guide ensures that no one feels left out.

With conversational methods, we aim for an atmosphere where 
everyone feels confident and wants to participate in studying an art 
image, sharing their own observations and interpretations. The guide 
makes it clear that all comments are equally relevant to the discussion, 
and there is no need to think about whether the answers are right or 
wrong.

Using conversational methods, we talk about art, searching together 
for words for feelings and phenomena. The guide may also challenge the 
children to use a diverse, descriptive vocabulary that is different from 
everyday language in order to support their linguistic development.

”I remember most the pencil exercises because the hand turned out pretty well and everyone 
was excited about it and that was fun.

Introducing the My Ateneum guides to the Ateneum building and its cultural history.



INTERACTION IN EASY FINNISH: 
ATTITUDE IS MOST IMPORTANT 

If you use a lot of difficult words and complicated language structures, the 
person listening may get tired and frustrated. They may think: this is not for 
me. There is a “cure” for this, though. Easy Finnish is simpler than the regular 
language in many ways (vocabulary, structures, content). Good easy language 
progresses logically and is tailored to suit its target group. It is estimated that at 
least one in ten people in Finland would benefit from plain language. In a school 
environment, awareness of the principles of easy language is certainly useful.

The My Ateneum project aims for interaction where students’ voices can be 
heard in a safe environment. The guides focus on clear language, calmness and 
listening. Various guidelines for easy language are available, but the attitude of 
the speaker is most important. This means that the person leading the discussion 
seeks to listen and understand and encourage even the shyest pupils to 
participate. For instance, it often works well to link events shown in old painting 
to the listeners’ own everyday lives.

For more information: YOU BE MY GUIDE! Handbook for inclusive guided 
tours using easy language.

SATU ITKONEN
Head of Public Programmes, Ateneum Art Museum, easy language expert
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Guides as developers 

In order for the 800 meetings with school children to be carried out 
dependably, a group of guides were recruited for the project, bringing 
with them a wide range of expertise. In addition to experts in art history 
and visual arts education, there were also pedagogues and experts in 
literary and dramatic methods. The guides’ skills were utilised in the 
scripting of online meetings, the planning and implementation of 
online material, and the preparation of the New Deck of Arts material, 
including art cards and activities. They also included a photographer, who 
documented the operations.

During the project, various orientation sessions were arranged for 
the guides. Since warm, stimulating interaction with students was an 
important goal, the orientation started with interaction training. One 
of Ateneum’s most experienced guides introduced the newer guides to 
the Ateneum art collection and the building’s history. The guides had 
an opportunity to practice drawing – and guiding others in it – with 
Ateneum art educators. The Ateneum’s own experts also taught them 
about the Visual Thinking Strategies (VTS) method. Through joint 
discussions and training sessions, as well as practicing conversational 
and functional methods, the museum ensured that the guides had the 
skills and tools to meet a variety of learners with appreciation and enable 
everyone to participate.

PRACTICE EASY LANGUAGE 

• Think together about difficult concepts related to your topic and think of easy language 
equivalents for them. How do you explain the following concepts, for example: abstract, art 
collection, modern, landscape? Put the vocabulary in a box and display it in a suitable place 
so that you can always refer to it as needed.

• Sometimes you can’t find a clear equivalent for all the words. Then you can try the Alias   
game. Choose a word you use a lot and explain it to each other as clearly as possible.

• Organise easy-language training.
• When you’ve practiced, objects at school or the museum, spaces and important concepts 

will become familiar through easy language.
• Easy language can be used in all communication, such as brochures and websites. Wherever 

there is language, there is an opportunity to be clear.
• Co-workers should share easy language tips with each other.
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Thanks to hands-on management by the project producer, the part-
time guides formed a tight group who supported each other. Joint 
meetings were organised for them for communications, training, sharing 
experiences and sometimes just for recreation.

Among the internal communication channels, a WhatsApp group 
served as a quick means of communication and peer support for the 
guides. More official matters were handled via e-mail.

GUIDE INCLUSION

• Consider diversity in recruitment.
• Value a wide range of skills.
• Arrange sufficient orientation and training.
• Identify the group’s strengths together.
• Agree together on clear information channels where experiences and tips are shared.
• Give everyone appropriate responsibility and opportunities to influence their own work.

INTERACTION AND SENSE OF BELONGING IN THE PROJECT

The My Ateneum guides have a broad range of expertise.
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DEVELOPING SOMETHING NEW 

When I heard about the My Ateneum project, I immediately applied to take 
part. It seemed important and interesting to expand the concept of guidance 
and workshop work so that participation could be possible for people other 
than those who can visit the Ateneum in person. The guides were involved in 
designing and developing the My Ateneum concept from the start, benefitting 
from their experience and expertise in creating this new entity.

Co-development meant planning meetings, as well as training sessions 
and workshops, where we tried out the ways of doing things from which My 
Ateneum began to take shape.

The training sessions included performance training, easy language training 
and introduction to the Visual Thinking Strategies (VTS) method. Some of the 
guides led pilot workshops that tested the functionality of the concept remotely 
with school classes, which the other guides were able to watch. The pilots 
revealed what worked and what still needed further development.

I was particularly involved in designing the drawing section of My Ateneum. 
A drawing workshop was organised for the guides, where drawing was 
approached in a multi-sensory way, and we tried out in practice to see what 
kind of work would be suitable for My Ateneum. Based on the feedback from 
the workshop and co-development, we created the My Ateneum drawing video, 
which gives tips for observing, experimenting and various ways of drawing. 

A particularly fine aspect of the My Ateneum concept is that it has been 
continually modified based on feedback and experiences from schools and 
guides. The guides’ WhatsApp group has also been an important channel for 
sharing peer support and working practices.

ELINA KATARA, Guide in the My Ateneum project
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ROLES OF TEACHER AND GUIDE 

The project identified where the online presence of the guide was most 
useful in terms of teaching and where the teacher should guide the next 
steps based on the lesson plans. The guide was responsible for running 
and guiding the online meetings. The teacher, on the other hand, was 
responsible for maintaining calm and working order in the class. Due 
to the online connection, it was useful for the teacher to act as an 
interpreter in guide-student conversations, repeating to the guide what 
the students said, especially if the technical quality was poor. Through 
their focused presence, teachers supported the students’ participation. It 
is good to agree on these roles in advance.

DISCUSSING ART IMAGES 

How can we approach art through conversation? For teachers and group 
leaders, there are many tips and lists of good questions that can be 
used to inspire a group to have a discussion. The first rule is to use open 
questions. If you want descriptive, expansive answers, avoid questions 
that can be answered with a single word.

During the My Ateneum meetings, the works were discussed using 
the Visual Thinking Strategies (VTS) method, in which the conversation 
leader’s role is to guide the group to look at the image carefully, to listen 
actively by repeating the participants’ comments in their own words and 
ask clarifying questions that encourage the participants to justify their 
own opinion. The discussion frame used in the method is very simple and 
the instructor only has three questions at their disposal.

The first question is What’s going on in this picture? This guides each 
participant to choose freely what they want to talk about. It also leads 
to more diverse answers than asking ‘what’s in this piece of art’, to which 
children in particular often respond with a list of details.

In practice, the discussion leader directs the group’s gaze to the 
artwork by pointing to the areas that are being discussed at that 
moment. When a participant says what they see in the picture, the 
discussion leader paraphrases what has been said. Paraphrasing means 
repeating something in one’s own words, using complete sentences and 
superordinate terms. For example, if the participant describes the wind 
and waves in a picture, the guide may paraphrase this by saying that they 
are talking about the weather.

”I remember most interpreting the pictures, because you had to really think 
about that.

INTERACTION AND SENSE OF BELONGING IN THE PROJECT
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The instructor can also use the concepts from art history or image 
analysis. If the participant talks about the meaning of the colour white, 
the instructor can state in a paraphrase: “Now you’ve drawn our attention 
to the colour symbolism of the work.”

The instructor’s role is to remain neutral and use conditional language. 
The purpose of paraphrasing is to ensure that the participant is heard and 
understood, and does not include the instructor’s own interpretations, 
information or opinions. After this paraphrasing, the moderator asks 
What do you see in this picture that makes you say that? This focuses the 
discussion on one detail and prompts the participant to respond by 
studying the art image and justifying their observations without need for 
any prior knowledge or skills.

After this clarifying question, there is a third question, what more can 
we find? Its purpose is to activate the group to continue looking at the art 
image. After that, it is the next participant’s turn to speak.

The discussion is held for a length of time that seems appropriate, 
which can vary from 10 to 45 minutes. The discussion ends by thanking 
the group, and the instructor does not make a final summary. It is an 
open process.

This method, born from the collaboration between museum educator 
Philip Yenawine and cognitive psychologist Abigail Housen, is quite 
simple. Yet it offers endless opportunities to support the participants’ 
personal relationship with art and to strengthen the mutual interaction of 
the group.

The method aims to boost the participants’ skills, rather than just 
convey information related to the art image. The method can be used to 
support, for example, visual literacy, linguistic development, interactive 
skills and critical thinking.5 

Try the VTS method while exploring the wide range of art images in the Finnish National Gallery 
collection: https://www.kansallisgalleria.fi/en

Listen, point, repeat:
• What’s going on in this picture?
• What do you see in this picture that makes you say that?
• What more can we find?

5  www.vtssuomi.fi, www.vtshome.org

https://www.kansallisgalleria.fi/en
http://www.vtssuomi.fi/


MY ATENEUM! 
EXPERIENCES OF REMOTE COLLABORATION WITH THE 
ATENEUM ART MUSEUM

For me, the Ateneum Art Museum is a dear, familiar place that I have visited 
since childhood, even though I’ve never lived in Helsinki. I have vivid memories 
of those visits, which inspired me to learn about art and artists ever since 
elementary school.

However, not all children have the opportunity to visit the museum in 
person. Fortunately, the Ateneum is actively seeking ways to reach children 
and young people, even those who live far away from the museum. Even if we’re 
physically far apart, no problem: the Ateneum has found a way to come to your 
classroom! And not just as silent pictures, but through a remote connection, 
with real guides arriving to hold workshops with the class. The Ateneum even 
mailed us art postcards and drawing pencils. Teachers don’t have to be art expert 
themselves – they too can enjoy the guidance of an expert guide while getting 
fresh ideas for their own work. The Visual Thinking Strategies (VTS) method 
used by the guide, the readymade lesson plans and videos on the website all 
offer the kind of teacher support for planning lessons that is best provided by 
multi-professional cooperation.

The whole experience started with thinking about our own superpowers. In 
our class, we pondered both our own superpowers and those of our friends and 
decided that each of us has many superpowers. We found a lot of creativity, 
courage and a sense of humour in our class. Seeing these strengths listed on the 
classroom wall reminded us of our positive qualities and helped us realise how to 
see these strengths. Later, led by the guide, we also looked for these strengths 
in the artworks and artists that we studied.

Regarding the encounters with the guide, special credit goes to the use 
of the VTS method. It encouraged the students’ discussion and gave them 
space to bring out their own thoughts. There were no right or wrong answers, 
just different meanings and interpretations. Sharing meanings in the group 
was amazing for the teacher as well: though I may see something completely 
different in the picture than you do, we both interpret it correctly and we can 
share our interpretation with each other and expand our thinking.

By looking at art, students can learn that different views are not only allowed, 
but also important and life-enriching. The fact that we don’t see things the 
same way need not be a reason for disagreement, but rather can open a deep 
conversation. With the help of the VTS method, this crucial skill can be taught 
in classrooms in the future.

ELINA LINTU, Class teacher
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Observational drawing as a teaching method 

Observational drawing means observing one’s environment accurately 
and transferring one’s observations into a drawing. This process 
strengthens our ability to see accurately. Drawing is wordless 
communication, like a state of mind and thinking.

In the My Ateneum project, observational drawing is used as a 
teaching method, which helps participants to focus their gaze on their 
immediate visual surroundings. 

We chose drawing as the programme method, because it is familiar 
to many children. In particular, the project’s target group, fifth and sixth 
graders, often draw from a model and look for certain styles that, when 
may become mannerisms, thus restricting expression.

We wanted the students to find new ways to use and hold the pencil 
while drawing, and to encourage them to express themselves. Although 
pencil technique is simple and mundane, it can at best be an interesting, 
accessible and even challenging tool for everyone. A pencil can be like a 
magic wand, with which one can conjure up anything. 

Through drawing, we have encouraged students to think about what 
they see and how they understand the world. A sense of belonging has 
been boosted by encouraging experimentation and reminding them that 
there is no right or wrong way to draw.

The programme has brought more perspective as well as information 
and instructions for practicing. The teaching material approaches drawing 
from many perspectives.

Drawing has become familiar to students as a skill that can be 
practiced, as a phenomenon that is thousands of years old, and as a form 
of art. In his video, ZoneVD encourages students to draw boldly without 
unnecessary self-criticism.

LEARNING FROM ART 

”Even though I don’t like drawing myself, this was really pleasant.

”      It was like trying to draw with different shades, because at the same time you could try the 
different shades and shadings yourself.
Shading, because it’s hard to learn and when you learn it, you’re proud of yourself.

       The different ways you can use a pencil, because I didn’t know that before. 43

ELINA MERENMIES (1967–) 
Hollow Errands, 1991 
ink on paper, 22 x 17 cm 
Kiasma © Finnish National Gallery 
Photo: Petri Virtanen
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The drawing challenge has provided a clear framework within which 
students can act in a self-directed way. The assignment has directed the 
students away from the desk and out into the open air to explore their 
surroundings and choose their own object to draw.

Based on the feedback, the students enjoyed this freedom of choice 
and the opportunity to find their own way to work in peace and quiet. 
Hopefully many students have been inspired to continue drawing.

Each class taking part in the programme was sent a package of 
quality materials. The students were reminded of their superpowers and 
encouraged to use them when doing the drawing challenge. The pupils 
were encouraged to try different drawing techniques and to draw based 
on observation. They were asked to forget about the various ready-made 
models. Drawing was used as a tool for accurate observation, exploring the 
environment and thinking.

Active observation helps students calm down and sharpen their senses. 
The students chose their drawing object themselves. We have noticed 
that when students draw, their understanding of the aesthetics of the 
environment deepens and they notice many details. We also noticed that 
they were pleased to be able to choose freely what, where and how to draw.

Before drawing, they studied an art image depicting a so-called ‘national 
landscape’. In the drawing challenge, the students observed a familiar 
landscape and created their own image of it.

”Drawing outdoors. It was nice to look for something to draw and then 
sit in a nice place drawing peacefully. The art images and telling more 
about them, especially Tove Jansson’s Mysterious Landscape.

LEARNING FROM ART

TOVE JANSSON 
(1914–2001) 
Mysterious Landscape, 1930 
oil on plywood, 
61 x 152,5 cm 
Ateneum © Finnish National 
Gallery 
Photo: Finnish National Gallery
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What do you see in the picture that’s familiar? And what is unfamiliar?
Could a similar view be seen today?

Selecting art images

In the My Ateneum programme, we talked about art images rather than 
works of art, because in online meetings and on the website, students 
do not see original works, but rather pictures of them. In the project 
we used art images from the collection of the Finnish National Gallery, 
primarily the Ateneum, which are strongly seen as part of Finland’s 
culture and history. Part of the Finnish National Gallery’s mandate is to 
ensure that children get to see this cultural heritage. The purpose of the 
My Ateneum project has been to guide children to evaluate their own 
relationship with culture and the image of Finnishness presented in the 
works of art.

Based on previous feedback from schoolchildren, we knew that 
students want to see a lot of works of art and pictures of them. And 
indeed, many images were used in the various stages of the project: the 
guides introduced themselves through their favourite works and different 
strengths were discussed with the help of the artists’ self-portraits. The 
aim was to bolster students’ multiliteracy with the help of art images.

 

”When we were supposed to draw a picture of something outside, because then you could just 
be there and draw.

GOALS 

• The student understands that it’s possible to experiment and explore without performance pressure.
• The student gains self-confidence as a drawer.
• The student learns to make accurate observations.
• The student observes the environment in a concentrated way, using all senses.
• The student practices skills of concentration and calmness.
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LEARNING FROM ART

Many different images were used on Mun Ateneum’s website. 

Olen Iina Heiskanen, helsinkiläinen kuvataiteilija ja taide opettaja. 
Tykkään käydä katsomassa erilaisia näyttelyitä ja keskustella 
näkemästäni toisten kanssa myös vapaa-ajalla. Minua kiinnostaa, kuinka 
taiteilijat esittävät ajatuksiaan visuaalisessa muodossa tai vaikkapa äänien 
avulla, ja sitä kautta luovat uusia maailmoja.  

Lempiteokseni Ateneumin taidemuseon kokoelmista 
Yksi Ateneumin kokoelman lempiteoksista on ollut lapsuudesta 
saakka Helene Schjerfbeckin Toipilas. Maalauksen aiheeseen oli 
helppo samaistua ja siinä oli ja on edelleen toiveikas tunnelma, joka 
rauhoittaa.  

Supervoimani 
Oma supervoimani on uteliaisuus. Sen avulla voin löytää uusia asioita 
muun muassa taideteoksista, niin minulle jo tutuista kuin aivan 
tuntemattomistakin.

Hei, olen Leena. Olen opas Ateneumin taidemuseossa. Ateneumissa 
on huikean kiinnostavia taideteoksia. Minun työni on kertoa Ateneumin 
näyttelyissä olevista taideteoksista museokävijöille. Katsomme teoksia ja 
pohdiskelemme niitä yhdessä.  

Lempiteokseni Ateneumin taidemuseon kokoelmista 
Oma lempiteokseni on Väinö Blomstedtin Francesca. Francesca 
koskettaa kaikilla aisteilla: haistan unikon tuoksun, kuulen hentoa 
musiikkia ja kohinaa, aistin kevätilman väreilyä ja näen unenomaisen 
maiseman. 

Supervoimani 
Uteliaisuus on supervoimani, sillä sen avulla pääsen uusiin paikkoihin ja 
ajatuksiin. 

Helene Schjerfbeck matkusti jo nuorena yksin ulkomaille 
opiskelemaan maalausta. Tuohon aikaan, melkein 150 vuotta 
sitten, naisten ei ollut kovin helppoa saada taidekoulutusta ja 
arvostusta ammattitaiteilijana. Helene ei kuitenkaan antanut 
periksi ja hän on vieläkin yksi suosituimmista suomalaisista 
taiteilijoista. Helenen maalauksia katsoessa voisi arvella, että 
hänellä oli herkkyyttä nähdä ja kuvata ihmisiä.

Mitä supervoimia arvelet Helene Schjerfbeckillä olleen?

Arvid Liljelund, Ferdinand von Wright työssään, 1897.
Ferdinand von Wright kuvasi lintuja todella tarkasti. Luonto 
ja erityisesti linnut olivat hänelle tärkeitä, ja Ferdinand tekikin 
paljon lintukuvia taiteilijanuransa aikana.  Hänellä oli ikioma 
erakkomaja, jossa hän varmaan pystyi tarkkailemaan ympärillään 
olevia maisemia ja eläimiä. Ferdinand teki uransa aikana paljon 
teoksia ja työskenteli vielä silloinkin, kun hän oli elämänsä lopulla 
melko sairas.

Mitä supervoimia Ferdinand von Wrightilla saattoi olla?

Ville Vallgren ateljeessaan, nojaa toisella kädellä tasoon, jossa 
perunoita kasassa.
Ville Vallgrenia pidettiin hauskana seuramiehenä, ja hän kutsui 
usein ihmisiä kotiinsa kyläilemään ja juhlimaan. Ville piti 
myös eläimistä. Hänellä oli lemmikkipossu ja pihalla pieni itse 
rakennettu talo, joka toimi kissojen hotellina.

Millaisia supervoimia Ville Vallgrenilla saattoi olla?
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With the guide, the students had a chance to look at many art images. 
Akseli Gallen-Kallela’s Lake View is traditional Finnish landscape imagery. 
Ferdinand von Wright’s Pigs and Magpies takes the viewer back to an 
agrarian Finnish rural landscape from 150 years ago. Elga Sesemann’s 
Street brings an urban, expressive landscape into the series. Hugo 
Simberg’s symbolist The Wounded Angel portrays a mental landscape and 
offers an opportunity to recognise emotions. Tove Jansson’s Mysterious 
Landscape is a powerful a strong emotional landscape with storytelling 
and many details.

Ennen piirustushaastetta tehtäväksi 

Valitkaa yksi ylärivin perinteisistä 
piirustuksista Tuulipiirturien pariksi. 
Tutkikaa kuvia ja keskustelkaa niistä 
seuraavien kysymysten avulla.  
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The students prepared for the drawing challenge by looking at a variety of 
drawings. With the help of these art images, they learned about different 
drawing methods used by artists.

We know that drawing is associated with the idea of   those who are 
‘good at drawing’, which may discourage many students. With this 
selection of works, we aimed to dispel the idea of   ’expert drawing’.

We chose art images that offer a very accurate, realistic description of 
the environment and juxtaposed them with a drawing done by a branch 
waving in the wind. Contemporary artist Tuula Närhinen’s Windtracers 
shows that drawing can be about more than traditional drawing skills. It 
may be a question of about a trace on paper and how it is produced, for 
example. 

• Explore as many different kinds of art images as possible with the students.

• Consider the artist’s purpose. Ask whether the goal was a realistic or expressive work, for instance.

• Keep in mind that there are many different kinds of skill. Honour boldness and experimentation!

”I remember that even a tree can create art. Because I hadn’t thought about that before.

LEARNING FROM ART

Nykytaiteilija Tuula Närhinen on tehnyt 
tuulikokeita teoksessaan Tuulipiirturit. Hän on 
antanut eri puulajien ja heinäkasvien itse toimia 
tuulipiirtureina kiinnittämällä niihin tussikynän 
ja tarjoamalla niille valkoista piirustuspaperia. 
Myös valo on toiminut tuulipiirturina, kun 
oksaan kiinnitetty pieni valo on ”piirtänyt” 
pitkällä valotusajalla jäljen ja jälki on tallentunut 
valokuvaan.
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ATENEUM’S COLLECTIONS BELONG TO EVERYONE 

I had the honour to participate in the steering group of the My Ateneum 
project, at the request of Inka Yli-Tepsa. We are currently working on a new 
collection exhibition at the Ateneum. We aim to present Ateneum’s extensive 
art collections in a way that interests many different audiences. Therefore, we 
were especially glad to be able to some degree reflect on how to bring together 
schoolchildren’s interest in visiting the museum and our ideas about the focus of 
the new exhibition.

Our upcoming exhibition includes four thematic focuses. Two of them in 
particular inspired the My Ateneum project. One of these is nature and how 
we humans can live together while respecting it. The other is modernism. In the 
context of our exhibition, that means experiencing one’s own time and how this 
experience is depicted in art.

It was good to hear that the project also considered the meaning of a 
collection. Ateneum’s large art collection actually consists of many different 
collections. I was also pleased to hear that the My Ateneum project participants 
have been able to create their own personal collections from the Ateneum 
online collection. This, if anything, brings one to a closer relationship with art 
while at the same time reinforcing the idea that Ateneum’s collections belong to 
everyone!

TIMO HUUSKO, Chief Curator, collections
Ateneum Art Museum 
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The My Ateneum project has offered online experiences to a large number 
of students and teachers. At first, it was important to consider what would 
be an inspiring, engaging programme.

How could we encounter the pupils, especially as online implementation 
takes place via technology and websites? My Ateneum has met the need 
to develop online methods and technical implementation.

When we began to carry out the programme, it seemed that the guide’s 
steering via the online application was insufficient by itself. We wanted to 
implement a learning path that each class could follow. On the learning 
path, students learn in a variety of ways by watching videos, discussing and 
doing things themselves.

In the planning and implementation phases of the project, we were 
guided by the thought of our target group. That’s why we invited a 
YouTuber who was familiar to schoolchildren to host the programme 
with three videos. We managed to build a programme that included 
gamification and activity, which are important to the target group.

During the planning phase, it was suggested to us that part of the 
activity would take place outside the classroom. We responded to this 
challenge when we realised that the museum guide did not need to be 
involved in all phases of the programme, but that parts of it could be 
handed over to the class teacher, with guidance from ready-made class 
plans.

Technical implementation was a constant challenge during the project. 
Most of the online encounters with guides went smoothly, but there 
were major differences in the technology used by the schools, especially 
in sound reproduction. Some schools had good conference microphones 
while others had crackly sound equipment, if any.

”With an online connection, the interaction is challenging and not as natural as in 
face-to-face teaching. Some of the students were really active, but the interaction was 
focused between certain students and the guide, and it was challenging to get everyone 
involved in the conversation. In a large group, the functionality of the technology (mainly 
sound as the class did not have a conference microphone) was also a bit challenging. 
Discussions in pairs and small groups get everyone to join in actively.

THE PROJECT’S SUCCESSES 
AND CHALLENGES 

51
ELGA SESEMANN (1922–2007) 
Street, 1945 
oil on canvas, 73,5 x 54 cm • Ateneum © Finnish National Gallery. Photo: Jenni Nurminen
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The technical know-how, flexibility and ingenuity of the teachers and 
students played a big role over the course of the online meetings. We 
succeeded well in sharing experiences and information among the guides, 
so that by the end of the project there were plenty of good solutions to 
technical problems. Most important was the growing confidence that all 
situations could be resolved and that the students would have a pleasant 
experience working with art.

When there were many online guidance appointments to be arranged, 
a functioning appointment booking system became crucial. The My 
Ateneum project differed from the Ateneum’s usual guided tours.

Since we wanted to implement a multi-stage system where the same 
guide met each class twice, we had to develop an appointment system to 
meet the project’s needs. In the framework of this project, there was not 
quite enough time for such development and testing, though.

Positive pedagogy was used in various phases of the programme, 
including discussion of superpowers. Positive pedagogy was a new concept 
to many guides and there was scepticism about the word ‘superpower’. 

THE PROJECT’S SUCCESSES AND CHALLENGES

My Ateneum and Art Testers co-hosted the ‘Class field trip’ seminar on 11 May 2022 at the Kiasma Theatre.
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At first, it seemed that adopting this method would be laborious. After 
learning more about the matter and using the method a lot, the guides 
understood a lot about it. The guides’ cumulative practice in using the 
method was also reflected in the feedback.

In the feedback from the early guiding experiences, the superpowers 
were seen as detached from the rest of the entity, but as the project 
progressed, it gained high praise. And when the rest of the Ateneum’s staff 
found out about the project, it was the superpower aspect that spurred 
enthusiasm. The word has become part of the museum staff’s internal 
vocabulary: “The art collection is the Ateneum’s superpower!” 

The first online meeting lasted 90 minutes, i.e. two regular school 
lesson periods. During those two periods, there was time to do and discuss 
things with an unhurried atmosphere. On the other hand, for many pupils, 
90 minutes may have been too long to concentrate in one stretch.

For this reason, the meeting was divided up so that at times the 
students listened to the guide, broken up by intervals when they discussed 
and did activities on their own devices in small groups.

Plenty of time was spent on drawing warm-up tasks led by the guide, 
which calmed the students down significantly. However, it may be that 
a duration of 45 minutes in both online meetings could be sufficient. 
Some teachers also said that it was more difficult to schedule a meeting 
stretching over two class periods.

In the second online meeting, the VTS method was used, seeking to 
understand an art image together. The VTS method requires solid know-
how from the guide. Although many of the project’s guides were already 
familiar with the method and had used it at least an adapted form, we 
noticed that the method requires a lot of training and practice to be 
successful. The use of the method has already produced good discussions, 
but it would be excellent if we could go one step further.

An absolute benefit of the online meetings was that the students were 
able to see the art images, including their details and even brushstrokes, 
very close up with the help of a screen. This is not always possible in an 
exhibition space with large groups standing around the works of art.

”During the first meeting with the guide, the teaching part was quite long. It would 
have been worthwhile for the teacher to suggest a clear break of about 15 minutes for 
stretching their legs or going outside. Towards the end, I noticed that there was less 
interaction and concentration.

”Some thought the scope was appropriate. The two-hour first meeting was a bit too long 
for some. It’s great that you could also participate in this by yourself through the quiz 
and by drawing. Someone was even inspired to plan a trip to the Ateneum.



NEW DECK OF ARTS 
Be inspired by art, use pictures! The New Deck of Arts contains 60 laminated picture cards featuring art 
from the Ateneum collection. The picture cards come with an idea booklet and playful task cards. The 
materials can be used in classroom teaching and a variety of group situations. You can admire many of the 
works featured in the New Deck of Arts in the Ateneum Art Museum’s exhibition halls.
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Background and mandate of the research project

Our development of online museum visits began when we were providing 
teacher training at the University of Helsinki during the spring of 2021. 
The Ateneum Art Museum was closed to the public due to the coronavirus 
pandemic and the university had shifted to distance learning. However, 
we wanted to preserve the traditional experience of rewarding museum 
visits for those studying to become classroom teachers in the Visual 
arts education course.We conceived and implemented a two-part online 
museum visit in partnership with the Ateneum Art Museum’s workshop 
Educational Curator and a workshop guide. Based on student feedback, this 
online collaboration was an inspiring experience and vision for the future for 
many:

In the autumn of 2021, the Ateneum Art Museum started planning online 
museum visits for fifth and sixth graders as part of its national development 
project. As researchers and teacher educators, we became interested in 
the project and studied it with an investigative eye. The aim of our research 
project, OMA Ateneum, is to develop children’s equal participation in art 
in a research-based way and to study diverse, multidisciplinary teaching and 
learning through sustainable cooperation between schools and the museum.

We were involved in developing the content of the My Ateneum 
programme in its pilot phase and training online tutors in a multidisciplinary 
approach in the spirit of the principles of the national core curriculum for 
basic education (Finnish National Agency for Education 2014). We 

SEIJA KAIRAVUORI AND HANNA NIINISTÖ, UNIVERSITY OF HELSINKI

OMA ATENEUM 
– PARTICIPATION AND MULTIDISCIPLINARY 
LEARNING COOPERATION BETWEEN ART MUSEUM 
AND SCHOOLS

”I’d say that in the future as well this online format will offer many opportunities 
for teaching! I was at home out in the provinces and was still able to participate, 
because operating online does not place any restrictions on where you participate.

”Similar distance tours could be organised for schools in more distant provinces, 
for instance.

”If, for example, I happen to end up teaching at a school in a small town, I’ll certainly 
make use of this kind of online visit.
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monitored the first dual-stage workshops in the spring of 2022. We 
have narrowed our research material down to feedback being gathered 
from class teachers and students participating in the My Ateneum 
programme. They fill out online feedback forms anonymously after taking 
part. Respondents are informed that the material would be used for our 
research. We are still supplementing our research material during autumn 
2022 while studying material collected during the previous spring.

In this article, we discuss preliminary observations about the 
perceptions of the classroom teachers who took part in the project during 
spring 2022 about building participation and multidisciplinary learning in 
the online collaboration between schools and the museum.

Teachers’ perceptions of building participation 
in the My Ateneum programme 

Participation is a broad, ambiguous concept in the research literature. In 
the OMA Ateneum research project, we outline two main dimensions 
of participation, as did Kiilakoski and Tervahartiala (2015). Participation 
is 1) social, community-building (belonging to something, membership 
in something, hearing members) and 2) political, the opportunity to 
influence one’s immediate surroundings (sharing power and responsibility, 
participating in decision-making). Fundamentally, it is a question about 
adhering to democracy and being able to feel like a meaningful part of 
one’s community and society (Nivala & Ryynänen 2013). Art can serve 
as a particular enabler for the experience of participation. Through play 
and empathy, for instance, it can promote child-specific, personal ways of 
looking at the surrounding culture and producing culture (see Venäläinen 
2019; Manninen 2021; Knif & Kairavuori 2020; Nussbaum 2010; Pusa 
2009). 

Participation in the My Ateneum programme can be seen as multi-
level. As its name suggests, the Finnish National Gallery is an art collection 
shared by all, in which participation can be seen to be created for every 
Finn not only as an owner of the collection, but also thematically as 
belonging to the community through art dealing with national identity 
and Finnishness. In addition, the implementation of online museum 
visits as part of the basic education that is shared by all and from any 
primary school, regardless of location, makes it possible to relate to this 
collection in a new way and to interact with it. The online connection 
expands the accessibility of the collection geographically, economically 
and linguistically. All the choices that have been made in the planning 
and implementation of the My Ateneum programme, including selection 
of guides, the sequence of guidance, interaction in the workshops, the 
selection of works to be examined, work methods, materials and tools, both 
online and in the classroom, play their own role in enabling participation.

For the student, though, the experience of participation does not come 
about by itself, even if the meaning of the collection and the connections 
to each student’s life are recognised when the interaction is planned. The 
experience of participation requires genuine opportunities for the student 58



to take part, to have an influence according to their abilities and to be 
heard during practical activities, all while taking into account student 
diversity (Finnish National Agency for Education 2014; Virkki 2015). For 
example, in the teaching of art, the roles of the teacher and the student, 
as well as the teacher’s perceptions of art and art education, all play a role 
in bringing about participation, enabling it and focusing it (see Moilanen 
2022; Manninen 2021; Knif 2021). The school’s operational culture also 
sets certain limits on and conditions for this influence and participation, 
which should be taken into account when planning art-based activities 
(Kiilakoski & Tervahartiala 2015). For example, enabling an uncontrolled 
space in regard to art requires a flexible operating environment and culture 
(see Känkänen 2013). 

In their feedback, teachers considered how participation was formed 
in various ways and to different degrees. Thus, the material reveals each 
teacher’s perception and interpretation of the experience and the goal, 
which do not necessarily correspond to those of other actors, such as the 
guide or the students. However, teachers’ observations about the events 
and experiences play an important role in how the activities are reflected 
and developed in line with the curriculum. We illustrate the range of 
teachers’ observations through the participation ladder (see fig. 1). It 
turned out that the teachers do not have a unified understanding of what 
participation refers to in this context. As they described participation, 
social and political dimensions emerged. The teachers noted, for instance, 
listening to students while interacting, taking into account what is heard 
in activities when an adult is leading and sharing decision-making power 
between the guide, teacher and students. Participation was challenged by 
tech-related issues such as sound reproduction, for instance.

FIG. 1. 
Teachers’ perceptions of building participation in the My Ateneum programme.
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Teachers’ perceptions of multidisciplinary learning 
in the My Ateneum programme

Multidisciplinary learning, like participation, is a conceptually 
multifactorial phenomenon. Various concepts related to it are often used 
imprecisely and in parallel (Cantell 2017). Consolidation, integration, 
multidisciplinarianism, transversal competence and phenomenon-based 
learning partly refer to the same phenomenon, although their goals 
and working methods are different (Niemelä 2018). Broadly speaking, 
consolidated teaching is a child-oriented, learning-centred pedagogy that 
connects the school to the world around it (Kujamäki 2014). The aim is to 
understand the relationships and interdependencies between the subjects 
being studied by combining knowledge and skills from different fields of 
knowledge and structuring them into meaningful entities in interaction 
with others. Thus, the goal is to understand the importance of the things 
studied at school in terms of one’s own life and the broader community 
(Finnish National Agency for Education 2014, 31). In this sense, 
integration supports the building of participation. Consolidated teaching 
has been present alongside subject-based teaching throughout the history 
of Finnish primary schools (Kujamäki 2014). 

When teaching is consolidated, the subject and teaching situations are 
structured into meaningful entities, either horizontally between subjects 
or vertically within a subject (see e.g., Halinen & Jääskeläinen 2015). 
Consolidation can be carried out based on phenomena or on fields of 
information. In phenomenon-based consolidation, a phenomenon that 
has been selected based on interest is examined from the points of view 
of the students’ own observations, experiences and questions (Lonka et 
al, 2015). In consolidation based on fields of knowledge, the goal is to 
structure, study and understand phenomena from the perspectives of 
different fields of knowledge, including their own concepts and methods 
for acquiring knowledge (Juuti, Kairavuori & Tani 2015).

In the OMA Ateneum research project, we examine multidisciplinary 
learning in the context of basic education. The principles of the 
national core curriculum for basic education (Finnish National Agency 
for Education 2014) define the goals and content for common subjects 
as well as goals for broad areas of competence and multidisciplinary 
learning units that combine subjects. The curriculum guides the pursuit of 
competence across subject boundaries by identifying seven broad areas of 
competence that are linked to subject goals and contents. The curriculum 
also obliges each school to implement a longer-term, multidisciplinary 
learning package involving several subjects each year. In the planning 
and implementation of these learning units, the locality, topicality and 
social significance of the issues discussed, the students’ participation and 
interests, the themes of sustainability are taken into account, while space 
is provided for experiences and challenges to a wide range of interaction 
and language use situations. The study process encompasses methods of 
examination, concepts and methods specific to various subjects (Finnish 
National Agency for Education 2014). 
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In the feedback provided, teachers’ perceptions of multidisciplinary 
learning in the My Ateneum programme varied (see fig. 2). They did 
not all see a connection to the goals of interdisciplinary learning or the 
curriculum in general in their classes’ participation. If the connection to 
the curriculum was structured, it could either be located in different areas 
of a single subject or combine the goals of several subjects. At its most 
fundamental level, the museum visit was seen as a richly multidisciplinary 
learning unit and a way of working towards the goals of wide-ranging 
skills.

Conclusion

We continue to delve into the material. We are highly motivated to find 
out how effective the project has been as an experience.

The challenges of the coronavirus pandemic have turned into new 
opportunities – and brought new ways to be active, participatory art 
museum visitors while learning in a multidisciplinary way. This was well 
expressed by the one of the teachers who took part:

FIG. 2. 
Teachers’ impressions of multidisciplinary learning in the My Ateneum programme. 

”Over the past two years, the students have lived under coronavirus restrictions and most 
of them have not had the experience of visiting an art museum, for example. This project 
brought the Ateneum within reach for each pupil to experience as a building and a work 
of art. The experience was generally educational and aroused many students’ interest 
in art, creativity and self-expression. Students who are fond of art certainly also felt 
gratified that they were able to present their knowledge and their own interests. 61



SOURCES
Cantell, H. (2017). Monialaisuuden haasteita ja 

mahdollisuuksia opettamisessa ja oppimisessa. In 
A. Toom, M. Rautiainen, & J. Tähtinen (ed.) Toiveet 
ja todellisuus: kasvatus osallisuutta ja oppimista 
rakentamassa. Turku: Suomen kasvatustieteellinen 
seura, 223–250.

Halinen, I. & Jääskeläinen, L. (2015). 
Opetussuunnitelmauudistus 2016 – 
Sivistysnäkemys ja opetuksen eheyttäminen. 
In H. Cantell (ed.) Näin rakennat monialaisia 
oppimiskokonaisuuksia. Jyväskylä: PS-kustannus, 
19–36.

Juuti, K., Kairavuori, S., & Tani, S. (2015). 
Tiedonalalähtöinen eheyttäminen. In H. 
Cantell (ed.) Näin rakennat monialaisia 
oppimiskokonaisuuksia. Jyväskylä: PS-kustannus, 
77–93.

Kiilakoski, T. & Tervahartiala, M. (2015). Taiteen osal-
lisuus, osallisuuden taide –Tulkintoja taidelähtöis-
ten menetelmien käytöstä koulussa. Sosiaalipe-
dagoginen aikakauskirja, vuosikirja 2015, vol.16, 
Suomen sosiaalipedagoginen seura ry, 31–68. 

 https://www.academia.edu/22380305/
Taiteen_osallisuus_osallisuuden_taide_
Tulkintoja_taidel%C3%A4ht%C3%B6isten_
menetelmien_k%C3%A4yt%C3%B6st%C3%A4_
koulussa_Participation_through_art_the_art_of_
participation_-_interpretations_on_the_use_of_art-
based_methods_in_upper_secondary_school_ 

Kinnunen, A. (2021). Löytöretkellä lapsen osallisuuteen. 
Substantiivinen teoria kouluikäisen erityistä tukea 
tarvitsevan lapsen osallisuuden mahdollistavasta 
yhteistoiminnasta. Publications of the University 
of Eastern Finland, Dissertations in Education, 
Humanities, and Theology No 170. 

Knif, L. (2021). Moninainen kuvis: Osallisia 
tiloja, tasa-arvon tekoja, taiteella tiedettyä 
toimijuutta. Dissertation. University of Helsinki. 
Kasvatustieteellisiä tutkimuksia. http://urn.fi/
URN:ISBN:978-951-51-7267-9

Knif, L & Kairavuori, S. (2020). Student Teachers 
Building a Sustainable Future Through Constructing 
Equality in Visual Arts Education. Discourse and 
Communication for Sustainable Education, vol. 11, 
no. 1, 74-90. https://doi.org/10.2478/dcse-2020-
0008

Kujamäki, P. (2014). Yhteisenä tavoitteena opetuksen 
eheyttäminen: Osallistava toimintatutkimus 
luokanopettajille. University of Eastern Finland.

Kumpulainen, K., Lipponen, L. & Krokfors, L. 
(2012). Museo oppimisen ympäristönä 
aikuisille. In P. Kinanen, H. Nystedt & 
L. Tornberg (ed.) Avarampi museo aikuisille. Suomen 
museoliiton julkaisuja 61. https://www.museoliitto.fi/
doc/Avarampi_museo_aikuisille.pdf 

Känkänen, P. (2013). Taidelähtöiset menetelmät 
lastensuojelussa – kohti tilaa ja kokemuksia. 
University of Helsinki. Valtiotieteellinen tiedekunta. 
Sosiaalitieteiden laitos. Tutkimus 109. THL. 
Tampere: Juvenes Print- Suomen Yliopistopaino Oy.

Lonka, K, Hietajärvi, L., Hohti, R., Nuorteva, K., Rainio, 
A. P., Sandström, N., Vaara, L. & Westling, S. K. 
(2015). Ilmiölähtöisesti kohti innostavaa oppimista. 
In H. Cantell (ed.) Näin rakennat monialaisia 
oppimiskokonaisuuksia. Jyväskylä: PS-Kustannus, 
49–76.

Manninen, A.-M. (2021). Yhteyksiä luomassa. 
Nykytaideperustainen ilmiöpohjainen oppiminen 
Euroopan kansalaisuuden tarkastelussa. Dissertation. 
University of Lapland. 

Moilanen, J. H. (2022). Osallisuus varhaiskasvatuksen 
opettajaopiskelijoiden kuvataideopetusmuistoissa. 
Kasvatus, 53(2), 160–170. https://doi.
org/10.33348/kvt.115922

Niemelä, M. (2019). Eheyttäminen koulutyössä: 
Katsaus käsitteeseen. In M. Rautiainen 
& M. Tarnanen (ed.) Tutkimuksesta 
luokkahuonekontekstiin. Suomen ainedidaktisen 
tutkimusseuran julkaisuja, Nro 15. Suomen 
ainedidaktinen tutkimusseura, 465–481.

Nivala E. & Ryynänen, S. (2013). Kohti 
sosiaalipedagogista osallisuuden ideaalia. 
Sosiaalipedagoginen aikakauskirja 2013.

Nussbaum, M. C. (2010). Not for Profit: Why 
Democracy Needs the Humanities. Princeton 
University Press.

Finnish National Agency for Education (2014). 
Perusopetuksen opetussuunnitelman perusteet. 
Helsinki: Finnish National Agency for Education . 

Pusa, T. (2009). Taide kestää elämän – taiteen 
terapeuttisuus varhaiskasvatuksessa. In I. Ruokonen 
& S. Rusanen & A-L. Välimäki (ed.) 2009. 
Taidekasvatus varhaiskasvatuksessa. Helsinki: 
Terveyden ja hyvinvoinnin laitos.

Venäläinen, P. (2019). Nykytaide oppimisen ympäristönä 
– Näkemyksiä nykytaiteesta, oppimisesta ja niiden 
kohtaamisesta. Jyväskylä: JYU Dissertations. 

Virkki, P. 2015. Varhaiskasvatus toimijuuden ja 
osallisuuden edistäjänä. Publication of the University 
of Eastern Finland. Dissertation in Education, 
Humanities and Theology, 66.

62

https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
https://www.academia.edu/22380305/Taiteen_osallisuus_osallisuuden_taide_Tulkintoja_taidel%C3%A4ht%C3%B6isten_menetelmien_k%C3%A4yt%C3%B6st%C3%A4_koulussa_Participation_through_art_the_art_of_participation_-_interpretations_on_the_use_of_art-based_methods_in_upper_secondary_school_
http://urn.fi/URN:ISBN:978-951-51-7267-9
http://urn.fi/URN:ISBN:978-951-51-7267-9
https://doi.org/10.2478/dcse-2020-0008
https://doi.org/10.2478/dcse-2020-0008
https://www.museoliitto.fi/doc/Avarampi_museo_aikuisille.pdf
https://www.museoliitto.fi/doc/Avarampi_museo_aikuisille.pdf
https://doi.org/10.33348/kvt.115922
https://doi.org/10.33348/kvt.115922




”Thanks for this project! This was fun. 
Bye!

”It was fun to do My Ateneum at school, 
because you learn a lot of things.

”I would’ve liked to have drawn more 
but it was fun!

”Thanks! I might visit the Ateneum myself someday.

”I didn’t really like it, but 
maybe somebody else would.

”The classes were fun but a bit boring.

”It was nice to take part in classes that were a bit different.

”Thanks for letting us visit!
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